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About us 

APACS NSW is an Australian professional 
association solely for school counsellors, 
psychologists and guidance officers working 
in educational settings. 

APACS NSW provides opportunities for  
professional support and advocacy, 
networking, professional development and 
resource sharing. 

Membership with APACS offers a unique 
opportunity to promote change in your 
profession. 

 

APACS NSW also… 

 offers a Code of Ethics; 

 delivers mental health and wellbeing 
resources, programs and research; 

 is affiliated with the national association, 
and has a representative on the national 
executive committee; and 

 is affiliated with the International School 
Psychology Association (ISPA) and the 
Canadian Counselling Association. 

 

Who can join? 

Membership is open to individuals… 

 with teacher training; 

 with a major in psychology; 

 providing, or who have provided, 
supervised guidance services to school 
communities; and 

 working in government, non-government 
and independent education sectors. 

For more information visit 
www.apacsnsw.org.au 

or contact the APACS NSW Membership 
Secretary, Brian Bazzo at 

membership.apacs.nsw@gmail.com 
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Dear APACS NSW members, 

It is a pleasure to bring you 
the 2017 edition of the 
APACS NSW Annual. 

As many of you will have 
been aware, it has been a 
very busy and productive 
year for APACS NSW—and 
one which has entailed many 
changes. 

At our recent AGM, we 
farewelled a number of 
outstanding committee 
members. Among them was 
our (now) Immediate Past 
Chairperson, Meagan Cooke. 
Throughout her term, 
Meagan has been tireless in 
her support of APACS NSW’s 
news publications. Were it 
not for her support, we 
would not have been able to 
continue to bring you the 

Please note that the views expressed in 

articles are those of the individual con-

tributors and do not necessarily reflect 

the views of APACS NSW 

high quality publications you 
receive throughout the year. 
We stand with our fellow 
committee members in 
bidding her farewell and 
wishing her the very best for 
this exciting new chapter of 
her life. 

Changing roles aside, there 
have been many other 
significant events for APACS 
this year. Recently, the 
APACS 2017 National 
Conference was held in 
Melbourne, and attended by 
several APACS NSW 
members and committee 
members. Earlier this year, 
APACS National launched 
their new website 
(www.apacs.org.au), to 
which all APACS NSW 
members have access and 
which facilitates the logging 

of professional development 
activities and sharing of 
resources. 

A the local level, APACS NSW 
has continued to undertake a 
variety of activities to lead, 
develop and support our 
members—in accordance 
with our strategic plan. This 
has included advocacy with 
relevant government 
departments and 
professional bodies, liaising 
with our national and other 
state APACS committees, 
coordinating interest groups, 
delivering quality 
professional development, 
and much more. 

Once again, we would like to 
thank our fellow APACS NSW 
committee members and 
guest contributors for their 
generous submissions to this 
year’s Annual. All articles are 
relevant, well-written and 
professionally stimulating. 
The content covered in this 
edition is very broad, in 
keeping with previous 
Annuals, and we hope each 
of you will find a little 
something to take away and 
add to your practice. 

We hope you enjoy reading 
and that you and your loved 
ones have a happy and safe 
end to year. 

Happy reading and best 
wishes for the rest of 2017! 

Andrew Stephens and 
Emma Sue San 
Newsletter Co-Editors 

Emma Sue San 

Proofreading and copyediting kindly 

provided by Judith Stephens 

From the Editors... 

Cover art  entitled ‘Presence’ kindly provided by Peta Marceau 

Andrew Stephens 
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From the Chairperson... 

It has been an honour to 
be Chairperson of the 
APACS NSW chapter over 
the past four years. As I 
reflect on my time in this 
role, I feel very proud of 
the achievements of this 
committee, and very 
thankful to have had the 
opportunity to work with 
such dedicated committee 
members. 

I am very passionate 
about APACS as an 
association by school 
counsellors and 
psychologists for school 
counsellors and 
psychologists. It is a great 
privilege and responsibility 
to support the personal 
and professional growth of 
our members. With an 
entirely voluntary 
committee it can be 

challenging at times, but it 
is the commitment and 
hard work of all committee 
members that make us a 
success. 

I have many thanks to 
give in this report, but I 
would firstly and especially 
like to thank Rob Spence, 
Secretary, without whom I 
could not have fulfilled the 
role of Chairperson these 
last four years. Rob’s care, 
diligence and tirelessness 
have kept the cogs of this 
state chapter turning. He 
has been a wonderful 
colleague, mentor and 
friend, and I am very 
thankful for the support he 
has given me. 

The Year in Review 

Thank you to each 
committee member for 
your contribution and 
commitment to supporting 

psychologists and 
counsellors in schools. It is 
not possible to capture all 
of the committee’s work in 
this brief report, so I 
would like to broadly 
acknowledge the 
persistent effort of all 
committee members that 
enables us to continue to 

Meagan Cooke 

I am very 

passionate about 

APACS as an 

association by 

school 

counsellors and 

psychologists for 

school 

counsellors and 

psychologists. 

https://pixabay.com/en/workplace-team-business-meeting-1245776/
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delivering high quality 
professional development 
to rural and remote 
members, we are 
increasing the number of 
webinars offered 
throughout the year. 
Thank you to Professional 
Development Coordinators 
Katrina English and Jessica 
Cashman, who have done 
a great job in 
strengthening the delivery 
of webinars alongside face
-to-face events. 

Our Provisional 
Psychologists Interest 
Group continues to provide 
targeted professional 
learning to support 
provisional psychologists 
in schools to develop their 
core competencies as part 
of their internship 
program. We are grateful 
to Kim DeDeckker for 

From the Chairperson... 

deliver quality member 
benefits. 

In accordance with our 
2015-2017 strategic plan, 
we have been pursuing 
our three pillars: lead, 
develop and support. Here 
is a summary of key 
achievements from the 
2016-2017 management 
year: 

Lead 

Representatives from the 
APACS NSW committee 
played a significant role in 
the development of a new 
APACS National 
Constitution. Led by 
Immediate Past National 
President, Laura Jellins, 
and NSW National 
Representative, Melissa 
Jovanovic, the 
development of a new 
constitution ensures our 
compliance and provides 
the foundation for our 
governance and strategic 
planning. We are waiting 
now for the APACS 
National Committee to 
adopt the new 
constitution. 

In reviewing governance 
and operations at a state 
level, I have introduced 
new meeting and reporting 
procedures. This has 
encouraged the committee 
to remain action focused 
and improved our record-
keeping. 

In support of psychologists 
and counsellors in NSW 
Public Schools, we have 
continued consultation 
with the NSW Department 
of Education state office 
psychological services 
team. 

Develop 

In what remains a central 
role of the association, we 
have continued to provide 
members with a range of 
professional development 
opportunities. In line with 
our commitment to 

https://pixabay.com/en/office-two-people-business-team-1209640/
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to provide relevant and 
interesting publications to 
the membership and we 
thank them for their 
dedication and 
professionalism. 

Thank You and Farewell 

Melissa Jovanovic 

Melissa has been a long-
serving member of both 
the APACS National 
Committee and the APACS 
NSW Committee. In NSW, 
Melissa has held a number 
of committee positions 
including Chairperson and 
National Representative.  

Amongst many 
accomplishments over her 
years working with APACS, 
Melissa led the National 
Conference Committee 
when APACS NSW hosted 
the National conference in 
2013. Most recently, she 
has been integral in the 
systematic review of 
governance at a national 
level, and the 
development of a new 
constitution for APACS. We 
are so grateful for her 
commitment and 

From the Chairperson... 

again leading this interest 
group. 

Support 

Fundamental to all our 
activities as an association 
is our goal to support 
members in their personal 
and professional growth. 
This year we launched the 
NSW-ACT partnership and 
I thank Kathryn Ferguson 
for her leadership in this 
endeavor. We are excited 
to extend support to 
APACS ACT members and 
see greater collaboration 
between our States. This 
has begun with ACT 
members being able to 
access benefits currently 
available to their NSW 
counterparts. 

With a commitment to 
supporting students and 
promoting school 
counselling as a 
profession, we had yet 
another successful student 
event this year. Thank you 
to Phoebe Burchill, 
Student Representative, 
for coordinating this event. 

We have also continued to 
develop the APACS NSW 
website and now have an 
automated, efficient and 

effective renewal process. 
I thank Brian Bazzo for his 
perseverance in 
supporting the 
membership renewal 
process. His efforts, 
including close 
communication with 
members, is much 
appreciated. 

The development of the 
APACS NSW website is a 
continuous process and it 
will be important to build 
and expand the online 
resources available to 
members. This will 
complement existing 
resources and 
communications developed 
by our Newsletter Co-
Editors, Andrew Stephens 
and Emma Sue San. They 
have continued this year 

I am excited for 

APACS NSW 

moving forward 

and believe it is a 

good time to 

reinvigorate the 

committee with 

new leadership.  

https://pixabay.com/en/hand-united-hands-united-together-1917895/
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contribution to APACS over 
so many years. 

Kathryn Ferguson 

Kathryn has served on the 
NSW committee at 
different times and in 
different roles including 
Professional Development 
Coordinator, ACT Liaison 
and most recently 
relieving as National 
Representative. Thank 
you, Kathryn, for so ably 
taking on the National 
Representative role, and 
we look forward to your 
ongoing role as a general 
committee member. 

Future Directions 

I am excited for APACS 
NSW moving forward and 
believe it is a good time to 
reinvigorate the 
committee with new 
leadership. I’m happy to 
have the opportunity to 
continue to contribute as a 
general committee 

member and personally 
view the following as 
important future directions 
for our state chapter: 

Active promotion at the 
national level for the 
adoption of the newly 
developed APACS 
constitution. In addition to 
ensuring our compliance 
and modernity, the new 
constitution will allow for a 
greater number of 
psychologists and 
counsellors in NSW schools 
to join our association as 
ordinary members, rather 
than associate members. 
This important change 
reflects changes in the 
school counselling 
workforce across public, 
independent and catholic 
schools over the past 
decade. 

Greater advocacy on 
emerging issues in child 
and adolescent mental 
health and wellbeing, and 

From the Chairperson... 

professional issues 
relevant to psychologists 
and counsellors in 
educational settings. 

Greater face-to-face 
professional development 
opportunities for our non-
metropolitan members, 
facilitated by our rural and 
remote committee 
members in consultation 
with our Professional 
Development 
Coordinators. 

Revival and strengthening 
of interest groups that are 
not currently active. The 
Provisional Psychologist 
Interest Group has been a 
great success and offers 
an excellent model for 
supporting school 
counsellors and 
psychologists with specific 
professional needs. 

As we go into another year 
of continuing our service 
to psychologists and 
counsellors in NSW 
schools, I wish all in the 
new committee well for 
the challenges and 
pursuits that lie ahead. 

 
Meagan Cooke 
Immediate Past Chairperson 

https://www.pexels.com/photo/road-winter-arrow-74780/
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Elizabeth Crossman 
joined the committee in 
2016 and has built on Mary 
Lee’s outstanding work to 
streamline financial 
management in a very 
efficient manner. I greatly 
appreciate Liz’s ability to 
have a practical solution to 
any problems that arise and 
report in a timely manner to 
each monthly meeting and 
prepare the annual financial 
report. 

Katrina English and Jess 
Cashman joined the 
committee in 2016 as 
Professional Development 
Coordinators. Katrina and 
Jess have listened to 
feedback from members and 
introduced more webinars in 
addition to face-to-face 
workshops to allow wider 
access to PD events for the 
whole APACS NSW 
membership. Remember to 
contact Katrina and Jess at 
pd.apacs.nsw@gmail.com if 

I would like to acknowledge 
the work of our Chairperson, 
Meagan Cooke, who 
stepped down from the role 
this year following the birth 
of her baby boy, Armaan, on 
28 August. Congratulations, 
Meagan and Sidd ,on the 
birth of your first child! 
Meagan has been tireless in 
bringing about positive 
changes for the APACS 
committee and the 
membership. As Secretary, it 
has been an honour to work 
closely with a young, 
enthusiastic leader. I know 
she is young because she 
was in one of my classes at 
the University of Sydney 
when I started presenting 
classes to school counsellors 
in training in my retirement 
some ten years ago. 

All the committee work 
fulltime and juggling 
committee responsibilities 

requires a lot of juggling. 
Meagan has been faced with 
the challenges of establishing 
a new website, electronic 
membership application 
processes, and membership 
renewal channels. This has 
created frustrating moments 
for some of our members but 
Meagan has worked with our 
website hosting company 
and Brian Bazzo, 
Membership Secretary, to 
rectify the problems. I don’t 
think when any of us started 
counselling we thought we 
would be required to manage 
sophisticated technological 
systems. 

Meagan plans to stay on the 
APACS NSW committee as a 
general committee member 
and support the new 
chairperson with 
technological support. Thank 
you, Meagan, for this kind 
offer. 

Rob Spence 

From the Secretary... 

mailto:pd.apacs.nsw@gmail.com
https://pixabay.com/en/room-conference-chairs-2192484/
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From the Secretary... 

you have suggestions for 
topics/events you would like 
hosted in your area. 

These can be arranged if you 
can help facilitate member 
and non-member attendees. 
An organisation is always 
stronger when the 
membership works with their 
committee to get ideas off 
the ground. 

I have greatly admired Brian 
Bazzo’s patience with the 
copious enquiries he has 
received from members 
having problems joining or 
renewing their APACS NSW 
membership. The most 
common problem has been 
prospective members 
starting an application to join 
online and not completing it 
in one sitting. Brian and 
Meagan have been tireless in 
rectifying all issues raised. 

Kathryn Ferguson stepped 
in as national representative 
this year when Melissa 
Jovanovic took leave from 
the committee. Being 
national representative now 
presents some added 
challenges as the different 
APACS chapters look at 
streamlining the national 
constitution to meet the 
needs of the different state 
members. Kathryn has done 
a fantastic job at 
representing APACS NSW at 
the national level during 
these discussions. Kathryn 
has also facilitated the 
invitation of former APACS 
ACT members to join APACS 
NSW. Kathryn is not standing 

for a position this year as she 
too is having a baby latter in 
the year. All the best, 
Kathryn, with the birth of 
your child. I hope in the 
future APACS NSW will have 
the opportunity to benefit 
from your knowledge and 
expertise once again. 

Thank you to Cathy Kline for 
your contributions to APACS 
with your ability to clarify 
issues at meetings and 
excellent contributions to our 
newsletters. I am sorry that 
your husband’s health has 
necessitated stepping down 
from the committee. I wish 
Bruce all the best for a rapid 
recovery. 

As Secretary, I get to see the 
outcome of the many hours 
of work that Meagan, Liz, 
Brian, Jess, Katrina and 
Kathryn put in for APACS 
members and I greatly 
appreciate your collaborative 

approach and that of the rest 
of the committee. 

Apart from preparing 
meeting agendas and 
minutes, most of the 
correspondence that comes 
through the APACS NSW 
email account relates to all 
membership payments, bank 
transfers, membership 
enquiries, organisations 
wanting us to promote their 
PD or resources. For 2016 - 
2017 there were 852 emails. 

Thank you to all committee 
members for your 
understanding with keeping 
to deadlines to help our 
organisation run efficiently. 

Rob Spence 

Secretary 
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A very pleasing feature this 
year was the smooth 
operation of the renewal of 
memberships through the 
website. The email renewal 
notices were updated and 
very few members had 
difficulty following the links 
and renewing. In all, 227 
members were able to renew 
using the website and its 
PayPal feature. 

This is our current 
membership breakdown: 

This year, for the first time 
membership certificates were 
available for download from 
APACS NSW’s website. This 
is partially a response to 
members who have been 
asking for certificates as evi-
dence of membership. Certif-
icates are issued for the cur-
rent membership year and 
will be updated with each 
membership renewal. 

Certificates acknowledging 
10 years or more of APACS 
(formerly AGCA) membership 
were posted to 26 members 
who retired this year. 

Long service certificates were 
also introduced this year and 
are being distributed through 
a combination of post and 
email. Looking at our records 
revealed that there are 16 
people who have been 
APACS members continuous-
ly for 30 years or more. In 
total, 35 members received 
long service certificates. 

APACS NSW are in the pro-
cess of combining with the 
APACS ACT chapter and are 
very pleased to welcome 
members living in the ACT 
and we encourage them to 
use our website and take ad-
vantage of our professional 
training. 

Recent changes to the appli-
cation process through the 
website have made it easier 
for people to log on and 
complete an application. 
Please encourage your col-

leagues to join by going to 
the APACS NSW website 
(www.apacsnsw.org.au) and 
clicking the ‘sign up’ link. 
Emphasising that the website 
is APACS NSW avoids confu-
sion with the National APACS 
website which is now operat-
ing. 

Brian Bazzo 

Membership  

Secretary 

From the Membership Secretary... 

Type Number Percent-

age 

Ordinary 190 84% 

Student 14 6% 

Associate 9 4% 

Life 6 3% 

Emeritus 4 2% 

Honorary 3 1% 

Table 1: Membership breakdown Brian Bazzo 
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From the Treasurer... 

when we recorded a total 
income of $35,084.52. The 
majority of our income came 
from membership fees 
($23,558.30), with 
professional development 
events being our second 
largest source of income 
($8,763.20). 

Our greatest expenses this 
past financial year were 
speaker fees for professional 
development events 
($6,905.80), room hire/
teleconferencing ($6,103.50) 
and printing costs 
($3,106.80). Our overall 
expenditure for the year was 
$26,581.06. 

Our finances have been 
audited by Jonathan Tyler, 
our honorary reviewing 
accountant, and deemed to 
be a true and fair view of our 
financial activities and 
current financial position. 

This year has been 
characterised by the usual 
prudent financial 
management at APACS NSW. 

We recorded a total income 
of $33,079.50 for the 2016-
2017 financial year—a slight 
decrease from the last period 

Please see below for 
Jonathan Tyler’s report, in 
summary. 

A detailed overview of our 
accounts for the year can be 
viewed on pages 46 and 47. 

I would like to thank all our 
members for your ongoing 
support of APACS NSW. 

Elizabeth Crossman 
Treasurer 

Honorary Reviewing Accountant’s Report 

 

I have reviewed the financial statements of the Australian Psychologists and Counsellors in Schools Limited, NSW 

Chapter, a sample of bank statements, invoices, receipts and other records for the period July 1, 2016 to June 30, 

2017. Nothing has come to my attention that would indicate the financial statements are not a true and fair view of 

the financial performance and financial position of the organisation. 

 

Jonathan Tyler 

Chartered Accountant 

31 August 2017 

Elizabeth Crossman 
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Firstly, I must thank 
Melissa Jovanovic, the 
outgoing APACS NSW 
National Representative, 
for her very significant 
contribution to both APACS 
NSW and APACS National 
over an extended period of 
time. Melissa has been a 
very respected and 
hardworking member of 
the APACS National 
Committee for a number 
of years and has moved 
forward many important 
APACS National iniatives 
such as the APACS 
National website and 
update of the APACS 
Constitution. 

National committee 
meetings 

Since taking on the role of 
the NSW National 
Representative in March 

2017, the APACS National 
committee has met for a 
two-day face-to-face 
meeting in Melbourne in 
March this year, as well as 
monthly teleconference 
meetings. The face-to-face 
meeting allowed 
committee members from 
all states to come together 
and work collaboratively 
and proactively on many 
issues, including: 

 developing a shared 
understanding of an 
updated APACS 
Constitution; 

 planning for the 2017 
APACS National 
Conference to be held in 
Melbourne in October 
2017; 

 finalising the APACS 

National website and ‘e-
space’; 

 promotion and advocacy 
of school counselling and 
school psychology; 

 facilitating a membership 
drive; 

 reinstatement of regular 
national newsletter 
editions; 

 management of archives 
and record keeping; 

 development of interest 
groups, international 
linkages and affiliations; 

 strengthening links with 
state committees; 

 research; 

 awards; and 

 strategic planning and 

Kathryn Ferguson 

APACA National committee members at the face-to-face meeting in March this year 

From the National Representative... 



 

13 

From the National Representative... 

budgeting. 

The national committee 
will meet again for a face-
to-face meeting in October 
during the APACS 2017 
National Conference. 
Discussions around a 
range of topics raised at 
the March meeting will 
continue. 

APACS Constitution 
update 

At the March face-to-face 
meeting, there was a 
commitment from the 
national committee to 
have moved the updated 
APACS Constitution 
forward by the October 
2017 National AGM. 

Recently, the committee 
have expressed a need to 
continue work in this area 
until a 2018 date. The 
NSW branch is very 
committed to working with 
the National Committee to 
move the updated APACS 
constitution forward. The 
main impact for our 
branch would be that a 
change in the membership 
criteria through an 
updated constitution would 
allow psychologists 
working in schools without 
teaching qualifications to 
become full ordinary 
members, rather than 
associate members, which 
would increase our 
potential membership pool 

and also support a larger 
number of practitioners. 

National Newsletter and 
Interest Groups 

The APACS National 
Newsletter is being 
delivered to members on a 
quarterly basis, with 
updates about activities 
from each state as well as 
profiles of a diverse range 
of members. Through the 
newsletter, the NSW 
provisional psychologist 
interest has now been 
opened up to APACS 
members and affiliate 
association members from 
all states. This is a great 
example of the states 
working collaboratively to 
benefit members across 
Australia. The National 
Committee anticipates 

continuing to work in this 
space to promote or 
develop more interest 
groups for members 

National website 

The APACS National 
website is now live and 
can be accessed at 
https://www.apacs.org.au. 
A range of resources, 
newsletters and 
publications can be 
accessed by members 
when they log into the 
member-only area. All 
members nationally should 
now have received an 
email with login and 
password details. 

Kathryn Ferguson 

Outgoing National 

Representative 

The new APACS National website 
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It is an exciting time to be 
part of the NSW Department 
of Education’s school coun-
selling service. The school 
counselling service workforce 
development scholarships 

provide an avenue to support 
school counselling staff in 
completing short  

courses in areas of psycholo-
gy and wellbeing to enhance 
and add to their existing skill
-base. Scholarships currently 
being offered by the NSW 
Department of Education in-
clude workshops on: 

 assessing culturally and 
linguistically diverse 
(CALD) children and ado-
lescents; 

 assessing children and ad-
olescents with hearing 
loss; and working with cli-
ents presenting with com-
plex trauma. 

Additionally, a Professional 
Certificate in Education 
(Positive Education) under-
taken through the Melbourne 
Graduate School of Education 
is an extremely popular cur-
rent offering. The current 
scholarships have been tai-
lored to meet priority areas 

within the Department’s 
school counselling workforce. 

Further professional learning 
opportunities will be offered 
later this year. 

For more information on our 
scholarships, please follow 
the link below: 

https://
www.teach.nsw.edu.au/

enhanceyourcareer/school-
counselling-

servicescholarships-for-
workforce-development 

Vicki Melitas 

NSW Department of Education 

State Office Representative 

From the NSW Department of 

Education State Office 

Representative... 

Vicki Melitas 
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From the Independent Schools 

Representative... 

The year of 2017 has proven 
to be yet another busy one 
for school counsellors and 
psychologists working in 
independent schools. The 
comment I made in last 
year’s annual report 
continues to ring true: many 
psychologists and counsellors 
working in the independent 
sector are doing so with a 
less well-defined support 
network of counsellors and 
psychologists around them. 
Accordingly, the sense of 
community and collegiality 
that can be found in APACS 
is just as important for those 
in the independent sector, 
especially those who may be 
working in relative isolation. 

This year, the Association of 
Independent Schools (AIS) 
conference for school 
counsellors celebrated its 
21st year of operation. The 
conference, which was held 
in Terrigal in May, had a 

distinct focus on ethical 
practice in a school context. 
Adherence to the APS Code 
of Ethics on matters 
pertaining to assessment and 
breaching confidentiality was 
unpacked in depth. Perhaps 
the focus of this conference 
reflects an overall trend – 
that psychologists and 
counsellors in independent 
schools are increasingly 
finding themselves in ethical 
‘gray areas.’ 

One such grey area is the 
likelihood of occupying dual 
roles within a school. Many 
counsellors in independent 
schools are required to take 
on a sports coaching 
position, which can 
potentially put strain on the 
therapeutic relationship 
otherwise developed with 
students.  

Management of this conflict 
requires careful 
consideration, reflection and 
supervision. 

Other presentations at the 
AIS counsellors’ conference 

similarly reflected 
contemporary concerns for 
school counsellors and 
psychologists – internet 
addiction and ‘screen time’, 
management of social 
anxiety, as well as 
workshops in family therapy 
approaches, interfamilial 
violence, and other diverse 
areas. 

I have enjoyed this past year 
with the APACS NSW 
committee, and am 
continually impressed with 
the hard work and dedication 
they bring to the 
organisation. 

Campbell Jensen-Robilliard 

Independent Schools 

Representative 

Campbell Jensen-Robilliard 
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From the Professional Development 

Coordinators... 

As another year rolls by, it is 
timely to reflect on APACS 
NSW’s achievements in the 
area of professional 
development over the past 
12 months. At the end of 
2016, we farewelled our 
standing Professional 
Development Coordinator, 
Mimi Kan, who made a 
tremendous contribution 
during the 12 months she 
acted in the role. As we end 
our first year in the role, we 
would like to formally 
acknowledge her efforts and 
hard work – particularly as 
we can now profess, it is no 
easy undertaking! 

The past year has seen some 
changes in the structure of 
the professional development 
being offered by APACS 
NSW. Our focus has shifted 
towards ways we can expand 
the reach of our professional 
development events, 
particularly with a view to 

ensuring greater accessibility 
to events for our rural 
members and members 
outside of the Sydney 
metropolitan area. To this 
end, we have set our sights 
on increasing the number of 
webinars we offer, and we 
are currently offering one 
face-to-face and one web-
based event per school term. 

In early Term 2, Kellie van 
Sebille presented a two-
hour workshop in Sydney 
which provided some brilliant 
insights into the world of 
play therapy. Despite some 
initial technical difficulties, 
this workshop received 
extremely positive feedback, 
with Kellie sharing the broad 
theoretical background 
underpinning play therapy, 
and then moving into an 
experiential component 
which provided participants 
with the opportunity to put 
some techniques into 

practice – and play dress 
ups! 

Later in Term 2, Kim de 
Deckker presented an 
insightful webinar exploring 
the topic of post-traumatic 
growth and ways this can be 
fostered in the school 
environment. This webinar 
had a high attendance rate 
and received a high level of 
positive feedback – with 
many members 
acknowledging the value of 
web-based professional 
development events. 

In Term 3, APACS NSW had 
the pleasure of hosting the 
Butterfly Foundation’s 
‘Body Esteem Educator 
training’ – a four-hour 
workshop facilitated by 
Clinical Psychologist, Suzie 
Rhydderch. This training 
offered participants an 
extensive range of activities 
and resources to support 
positive body esteem in 
children and young people, 
both at the individual and 
whole-school levels. This 
event was again met with 
very positive feedback, and 
we have recently surveyed 
interest among our rural 
members with a view to 
holding a similar event in 
future in a regional area. 

Katrina English Jessica Cashman 
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From the Professional Development 

Coordinators... 

In Term 3 this year, we had 
Professor Caroline Hunt 
from the University of 
Sydney host a webinar on 
current research and 
evidence into effective school
-based anxiety programs for 
students and young people. 
Later in Term 4, Ashley 
Gobeil will be presenting a 
face-to-face workshop in 
Sydney which will explore 
trauma-informed counselling 
and offer a range of practical 
therapeutic tools that 
counsellors and psychologists 
can employ within the school 
environment. 

Overall, it has been a 
wonderful and rewarding 
experience to work on the 
APACS NSW committee and 
we would like to take this 
opportunity to extend our 

sincere thanks to our fellow 
committee members for their 
support and feedback over 
the past twelve months. A 
special thank you must go 
out to our Secretary, Rob 
Spence, and our wonderful 
former Chairperson, Meagan 
Cooke, for their tireless 
support and commitment to 
offering high quality 
professional development to 
our members. An additional 
thank you must go to Phoebe 
Burchill for her creative input 
with our event flyers, and 
our exceptional Newsletter 
Co-editors for their support 
in promoting our events. It 
has truly been a collaborative 
process! 

Most of all, we would like to 
extend our thanks to all of 
the APACS NSW members 

who have supported our 
professional development 
program this year. Your 
engagement, whether it be 
through attending or 
promoting our events among 
your peers and colleagues, 
responding to surveys, or 
offering your support and 
feedback, has been 
invaluable. 

We are very much looking 
forward to an exciting year 
ahead and welcome any 
feedback and suggestions for 
how we can continue to 
design professional 
development opportunities 
which are relevant and of 
interest to our members. 
Stay tuned for 2018! 

Katrina English and Jessica 

Cashman 

https://pixabay.com/en/weight-loss-slimming-diet-health-494284/
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From the Tertiary Representative... 

There are currently two 
school counsellor training 
programs in NSW: The 
University of Sydney Master 
of Teaching (MTeach; School 
Counselling/School 
Psychology) program and the 
NSW Department of 
Education’s program, which 
is predominantly for 
retraining teachers with a 
Psychology major (three 
years) based at Wollongong 
University. The former 
double degree at Sydney was 
phased out from 2011 and 
the MTeach program is now 
the only entry route. Pre-
requisites for entry to the 
MTeach (School Counselling) 
course at The University of 
Sydney are: 

a completed fourth year of 
tertiary study in psychology 
that has met the standards 
required by the Australian 

Psychology Accreditation 
Council (APAC), for example, 
a Bachelor of Psychology 
(Honours) or a PGDipPsych; 
and 

sufficient tertiary studies in a 
secondary-school curriculum 
area to meet the 
prerequisites for that area, 
noting that a psychology 
major is allowable as a 
suitable prerequisite for 
MTeach School Counselling 
students only when entering 
Society and Culture/
Geography teaching, (with 
the addition of Geoscience in 
Year 1, Semester One of the 
program). 

The weblink to the MTeach 
(School Counselling) 
program at the University of 
Sydney is 

http://sydney.edu.au/
education_social_work/

future_students/
graduate_entry/mteach/
school_counselling.shtml 

Information on the 
perquisites for the program 
can be found at the following 
link: 

http://sydney.edu.au/
education_social_work/

future_students/
graduate_entry/mteach/

counselling_prerequisites.sht
ml 

In their training, the 
students undertake eight 
school counselling/school 
psychology units that I 
coordinate, in addition to full 
teacher training. I am the 

Program Director, and I am 
happy to respond to queries 
about the program; however, 
it is helpful if prospective 
students and interested 
others have checked the 
website first. 

Most students complete the 
program in 21 months (3.5 
semesters), but a Reduced 
Load mode is also available, 
with the program spread 
across three years (eleven 
terms) rather than two years 
(seven terms). Non-award 
applicants are also welcome 
and these individuals are 
typically trained teachers 
who wish to complete the 
school psychology elements 
to quality as school 
counsellors. Our full 
complement at Sydney at 
present is approximately 
thirty-five students, all at 
various points of the 
program. 

All students, with my 
encouragement, apply for 
‘approval to teach’ with the 
NSW Department of 
Education as a pre-requisite 
for applying to work as a 
school counsellor, and then 
apply to work as 
Departmental school 
counsellors. The NSW 
Department of Education is 
now offer scholarships for 
the program and so a 
number of students enter the 
MTeach (School Counselling) 
having already been offered 
jobs and undertake their 
required studies with 
scholarship support. The 
majority of students are 

Susan Colmar 
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From the Tertiary Representative... 

successfully appointed to a 
position with the NSW 
Department of Education, 
and many will complete a 
two-term (six-month) 
probationary period with a 
team of school counsellors. 
The individual graduate is 
then evaluated by their 
Senior Psychologist – 
Education (psychological 
services manager) and, if 
suitable, they may be offered 
a permanent contract with 
the NSW Department of 
Education and then move to 
being responsible for their 
own schools, possibly in new 
locations. Many of the 
graduates are initially in 
‘mobile’ positions – that is, 
they are permanently 
employed to service a variety 
of schools instead of being 

attached to one. This 
arrangement is ideal as it 
allows new graduates 
extended time to become 
familiar with the structures 
and procedures of the NSW 
Department of Education 
before a final commitment to 
a substantive position is 
made. Nearly 100% of the 
MTeach (School Counselling) 
graduates go on to work with 
the NSW Department of 
Education. 

In previous reports, I have 
described our students and 
graduates very positively and 
in this report my view 
remains unchanged. The 
students are intelligent, 
motivated, enthusiastic and 
capable, and often also 
creative and brilliant with 

technology. However, the 
graduates also realistically 
acknowledge that they have 
more to learn as they move 
into the profession and they 
are very keen to do so. 

I can be contacted at 
susan.colmar@sydney.edu.a
u. 

Website 

http://sydney.edu.au/
education_social_work/

about/staff/profiles/
susan.colmar.php 

Susan Colmar 

Tertiary Representative 

Susan’s latest MTeach (School counselling) cohort 
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On 7 August this year, I had 
the great pleasure and 
fortune of interviewing 
Professor Lea Waters, 
President of the International 
Positive Psychology 
Association, and author of 
The Strength Switch, 
Penguin (2017). 

Professor Waters holds the 
Gerry Higgins Chair in 
Positive Psychology and was 
the Founding Director of the 
Centre for Positive 
Psychology, Melbourne 
Graduate School of 
Education, University of 
Melbourne. She is the first 
Australian to be appointed a 
professorship in Positive 
Psychology and has held an 
academic position at the 
University of Melbourne for 
over 20 years. Our 
conversation follows: 

Psychology and mental 
health have long been 

viewed from the 
perspective of mental 

illness and difficulty, 
what’s different about the 
approach taken in positive 

psychology? 

Putting this into context, 
during the last 100 years, 
psychology has focused on 
fixing what is wrong with us. 
But if we view mental health 
along a continuum, the 
bottom end is mental illness 
and top end is mental health. 
Traditionally, psychology has 
only focused on the bottom 
end – on overcoming illness 
– but this only takes us half 
way to health. Positive 
psychology is not about the 
absence of illness – it is 
about the presence of 
wellness. It teaches people 
how to be mentally healthy. 
The focus is on enabling 
mental health through 
techniques such as 
mindfulness, kindness, and 
gratitude. It focuses upon 
the second part of the 
continuum, which has not 
been focused upon until 
relatively recently. The term 
‘mental health’ is used by 
most people to talk about 
illness. We say someone has 
‘mental health problems’, but 
what we actually mean is 
they are having ‘mental 
illness problems.’ Positive 
psychology takes us beyond 
illness. A state of mental 
health requires effort, 
though. Neuroscientists have 
found a negative bias in our 
brain which is hard-wired to 
pay attention to negative 
information more than 
positive information. Our 
brains do this to assess 
threats and risks in our 
environment in order for us 
to survive. Our brains are 

wired to step out of harm’s 
way. Because of this wiring, 
it is easier to pay attention to 
negatives in our environment 
and this is a subconscious 
process. To get to the 
positive side, we need 
intentional practice and effort 
to make our brains fit and 
healthy. Mental fitness 
requires intentional exercise, 
positive intentional effort, 
otherwise it will slip back into 
negative bias. 

How did you come upon 
this concept, how has it 

changed your work? 

It has been an intermingling 
of professional and personal 
practice. Growing up, I had 
difficult times, as my mother 
had a mental illness which 
produced many challenges. 
During my teen years, I 
developed an eating 
disorder. In my twenties I 
began therapy. I was in 
therapy for over a decade. I 
overcame my eating disorder 
and depression, but this is 
not the same as being 
happy. I was surviving, not 
thriving. When I trained in 
psychology, we were taught 
‘how to fix what’s wrong with 
ourselves’. When I was 32 
years old, I read Authentic 
Happiness by Martin 
Seligman, and it changed my 
view about what can be 
achieved by focusing on 
positives. This books 
changed my life because it 
helped me to see that I could 
intentionally build up my 
mental health. It took me 
beyond what I had achieved 
through therapy (i.e. the 
absence of illness). Most 
importantly, it helped me to 

Briget O’Brien 

Professor Lea Waters in interview 
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Professor Lea Waters in interview 

I came upon this idea 
through my engagement in 
schools over the past 10 
years. Again, it was a 
mingling of personal as well 
as professional experiences. 
Being a mother of two 
children myself, parents 
would come to me when I 
was at my children’s school 
and ask me how they could 
help their children using 
positive psychology. They 
would also ask me when I 
was going to publish a book 
about my ideas as they 
found my suggestions 
helpful. It is essentially a 
book to support parents 
practise strength-based 
parenting, but it is also being 
used by many teachers and 
school psychologists. It 
includes research, and lots of 
practical exercises and 
activities for parents to try 
with their children. There is a 
lot of ‘try this; do this; do 
that.’ It is based on the 
science of parenting, and 
helps parents to spot a 
strength and build on it. The 
tips/tools and exercises 
make it a very useable book. 
There are also some free 
resources for parents and 
teachers to use on the 
website that accompanies 
the book: 

www.strengthswitch.com 

What’s the difference 
between a core strength, 

a growth strength and 
learned behaviour? 

There are three key elements 
to a strength: high 
performance, high energy 
and high use. The 
combination of these 3 
elements helps us see what a 

practitioners read to 
support its use? 

There are many books with 
evidence-based research 
included which I can 
recommend. Martin 
Seligman’s Flourish (2011) is 
a great book; also, Positivity, 
by Barbara Fredrickson 
(2009) and The How of 
Happiness (2007) by Sonja 
Lyubominsky. My web page 
also has a number of 
citations for books and 
research papers for further 
reading: www.leawaters.com  

Talking of books, you 
have recently published a 

book, the Strength 
Switch. What is this, and 

can we use it to assist 
children in schools? 

see and use my strengths. 
This realisation came at the 
perfect time because I was 
about to have my first child 
and it has really shaped the 
way I have raised my kids. It 
also changed my research 
focus at the university and 
my career trajectory. I have 
now worked as a scientist for 
16 years in this field and 
seen tremendous growth in 
its use. It offers a strong 
evidence-base for the benefit 
of positive indicators of 
healthy/happy brains. 

I have read that positive 
psychology is the fastest 

growing subfield of 
psychology; what are 

some seminal books or 
research papers you 

would suggest aspiring 

https://pixabay.com/en/positive-therapy-positivity-2353352/
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which is not defined by 
limitations of diagnosis but 
individual strengths they 
possess. 

What are the six key 
components to positive 

functioning? 

Through large scale analysis 
of the key pathways to 
mental health, my research 
has identified six 
components of positive 
functioning. They are: 1) 
play to your strengths; 2) 
manage your emotions; 3) 
cultivate ability to pay 
attention and have 
awareness; 4) good 
relationships; 5) coping with 
adversity, and 6) setting 
healthy habits and goal 
setting. These are the six 
pathways that schools can 
use to build mental health in 
students and staff. These are 
the six pathways that I train 
teachers in through my 
Visible Wellbeing staff 
professional development 
program with schools: 
www.visiblewellbeing.org  

How does this relate to 
schools? 

To make it practical for 
schools to use, I worked with 
the schools on ways to 
operationalise the six key 
pathways. I have created the 
Visible Wellbeing program in 
schools to enhance students’ 
and staff’s capacities to 
function in these areas. It is 
now offered as part of 
professional learning in 
schools, and becomes part of 
the practices and processes 
in schools. It is not 
curriculum-based activities, 
but needs to be fused into a 

When we talk about 
strengths-based 

parenting, you mention 
that parents often 

flounder through right 
intention/wrong 

direction. Could you give 
an example? 

Most parents have the right 
intentions toward their 
children; they love them and 
have goals for them including 
their growing into resilient, 
good-hearted adults. Our 
wrong direction occurs when 
we concentrate on creating 
this goal by eradicating 
weakness. It gives children 
the message, ‘I love you but 
I need to fix you.’ It gives 
the impression of conditional 
love. The problem with this is 
that fixing weaknesses 
doesn’t build strength. I 
think our job as parents is as 
much to expand and build 
our children’s strengths as it 
is to fix their weaknesses. A 
strengths-based approach 
can be used in all situations, 
including those children with 
various diagnoses, such as 
ADHD, where using a 
strengths-based approach 
gives children an identity 

core strength, a growth 
strength and a learned 
strength are. A core strength 
is something that a person 
performs well and is 
energised by, or self-
motivated to perform. A 
learned behaviour has the 
performance element but not 
the other two. To illustrate 
the difference between a 
core strength and a learned 
behaviour, let’s say there are 
two children who are good at 
piano. One is self-motivated 
to learn and needs no 
encouragement. The other 
child is also skilled at piano, 
however is not self-
motivated to practise. This 
child requires parents 
encouraging her or him to 
practise, so this skill is 
extrinsically motivated, and 
exists because it has been 
learnt. A growth strength is 
in the middle. It is latent in 
you, or a potential strength, 
and needs the right 
environment to flourish. For 
example, Michael Jordan had 
his first slam dunk at 15 
years of age. He required 
more effort to make his 
strength shine, which he did 
and became a champion. 

https://pixabay.com/en/smiley-emoticon-anger-angry-2979107/
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how we can use it in 
schools? 

The Positive Wellbeing 
Profiler is a student survey 
that assist schools to obtain 
a snapshot of wellbeing in 
schools. It gives the school 
data to inform their decisions 
on how to build student 
wellbeing and to decide on 
what wellbeing curriculums 
to implement. It is being 
used by schools across 
Australia that are seeking to 
measure student wellbeing 
as accurately as they 
measure student learning. 

www.wbprofiler.com 

Thank you for taking time 
to talk with us today.  

Websites readers may 
find helpful to learn more 
about positive psychology 
include: 

 www.leawaters.com 

 www.strengthswitch.com 

 www.visiblewellbeing.org 

 www.positivedetective.com 

 www.the-strengths-
exchange.com.au 

Briget O’Brien 

General Committee Member 

Northern Sydney Area 

my TEDx talk, about how we 
share ‘seeing good’ in each 
other. The program was 
launched 13 months ago and 
is being taken up by schools 
both in Australia and 
overseas. It teaches 
intentional practices, seeing 
and sharing the good in your 
world. It consists of a five-
lesson curriculum, 
introducing students to 
kindness, gratitude, 
savouring, and emotional 
contagion. It is a ground-up 
movement. It is hoped that it 
will shift our focus to what is 
good in human nature so 
young people can look 
around them, see kindness, 
leadership and humility, and 
share those examples. It 
focuses on the fact that 
everyone has unique 
strengths that they can use 
to help other people. It can 
be used particularly at the 
beginning of the school year 
to assist positive transition 
into new classes in new 
years. The program can also 
be used more widely in how 
we navigate our way outside 
of school, for example, when 
using social media. When 
people use it to share good 
stuff, it is good for our 
mental health. The program 
can be viewed and free 
resources downloaded from 
the site: 

www.positivedetective.com 

You talk about the 
importance of evidence 

based practical tools for 
use in schools concerning 

wellbeing. Could you 
please tell me about the 

Wellbeing Profiler and 

school’s culture. It requires 
explicit teaching in addition 
to implicit culture so it blends 
into a school’s practice and 
processes. Visible Wellbeing 
is now used in schools across 
Australia, New Zealand, 
Hong Kong and Canada. We 
make those pathways real 
for students using concrete 
language. For example, in 
one school the pathway of 
‘attention and awareness’ is 
labelled see it, emotional 
management feel it; 
comprehension and coping it 
is grasp it; goals and habits 
are use it; and for virtue and 
relationships, it is share it. It 
is bigger than the curriculum. 
An academic paper to read 
about it is The Good School: 
Adapting a Strengths-Based 
Approach in the Classroom, 
Chapel and Sporting Fields 
by White and Waters (2015). 

Could you tell me about 
the Positive Detective 

Program? 

The Positive Detective 
Program is for students from 
kindergarten to Year 12 and 
teaching staff. Unlike Visible 
Wellbeing, which is about 
staff PD, Positive Detective is 
actually a student 
curriculum. It came out of 

https://pixabay.com/en/search-to-find-internet-1013910/
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Several of my colleagues and 
myself, as seen in the 
accompanying photo, were 
fortunate enough to attend 
the 10th ProPsych School 
Counsellors and 
Psychologists (SCAP) 
Conference in Melbourne on 
10th and 11th November 
2016. This is an annual 
conference held in 
Melbourne. The venue for 
last year’s event was The 
Melbourne Convention 
Centre, overlooking the Yarra 
River, and within easy 
walking distance of 
Southbank and the city. 

The initial welcome evening 
was held in the quirky venue 
– Charlie’s Bar – in one of 
Melbourne’s famous inner 
city laneways. The organising 
committee took the time to 
welcome delegates 
personally. It was an 
excellent opportunity to 
socialise and network with 
colleagues from across the 
nation. 

Michele Dupé 

SCAP — A retrospective 

In addition to presentations, 
there was a vast array of 
resources and literature on 
display, including stands 
showcasing some of the 
programs presented during 
the conference sessions. 

The presenters were every 
bit as professional as they 
were interesting. Many 
generously made their 
material available to 
participants to enable follow 
up to occur once back in our 
workplaces. Following are 
summaries of some of the 
workshops I found 
particularly informative: 

Dr Wayne Warburton 
presented a fascinating 
workshop on Screen 
Addiction and Screen 
Overuse in Children and 
Adolescents. The workshop 
included information of 
interest to parents. Aspects 
covered included the impact 
of screen use on sleep, 
school performance, social 
relationships and brain 
development. Practical 
information was provided to 
support professionals and, in 
turn, parents. Such a 
presentation would make a 
very worthwhile professional 
development workshop for 
our members. The 
PowerPoint slides were also 
made available to conference 
attendees 

Dr Shannon Morton 
presented a very engaging 
workshop entitled Taming 
the Brumbies-Whispering 
Techniques that Work for 
Wild and Spirited Children. 
This workshop with 
accompanying materials 

provided a framework for 
managing highly challenging 
behaviours in the school 
settings. Parallels were 
drawn between the 
techniques employed by 
horse whisperers in breaking 
in their brumbies, and 
creative ways to reframe and 
manage challenging 
behaviours in our schools. 
The workshop focused on 
ways to promote more 
prosocial behaviour, healthy 
self- esteem, and ways to 
maintain engagement in 
education. This proved to be 
a fascinating and highly 
practical workshop which 
could once again provide a 
valuable professional 
development opportunity for 
our members as well as 
other professionals working 
in schools. 

Professor Michael Gordon 
presented a workshop 
entitled When Psychotherapy 
is like Minestrone Soup. 
What are the important 
ingredients? This workshop 
provided a model of 
psychotherapy which could 
be applied to working with all 
clients. The session 
examined factors in both the 
therapist and the client which 
interact during the 
psychotherapeutic process. 
In addition to being a very 
informative session, it was 
presented in a highly 
entertaining manner. 

Amanda Sironic presented 
a most engaging mini-lecture 
on Healthy and Unhealthy 
Perfectionism: How we can 
identify and help manage 
perfectionism in our 
students? Healthy and 
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many others that were 
equally as engaging and 
relevant to our work but time 
and space preclude me from 
expanding upon these. 

The social aspect of the 
conference included the 
Conference Dinner at the 
iconic Young and Jackson’s 
Hotel. This provided another 
opportunity for delegates to 
interact and network. The 
organisers are to be 
commended for a well 
organised and highly 
entertaining evening. 

The photo included as part of 
this report was made 
possible as a professional 
photographer was engaged 
to provide both a 
photographic record of the 
event and offer delegates a 
memento of the occasion. A 
very nice touch! 

I would certainly recommend 
this conference to our 
colleagues. As well as 
providing a significant 
number of professional 
development hours, most of 
the content was directly 
relevant to our work. It was 
very well organised and had 
a friendly and welcoming 
atmosphere as the 
organisers went out of their 
way to interact with 
participants. The catering 
and the venue also made for 
a very successful event. 

Michele Dupé 

General Committee Member 

Riverina Area 

unhealthy forms of 
perfectionism were explored. 
Different presentations of 
perfectionism were 
described. Strategies to 
better manage unhealthy 
perfectionism were provided. 
This was a particularly 
relevant session with direct 
applicability to some of our 
clientele. 

As well as the main 
presenters, there were also 
snapshot segments which 
showcased programs, tools 
and practices specific to the 
work of counsellors and 
psychologists. Many of these 
were represented in both the 
stands at the venue and in 
our conference packs. 

In this short report, I have 
only managed to summarise 
a selection of the 
presentations; there were 

Michele Dupé and colleagues at the 2016 ProPsych conference in Melbourne 
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A primer on narrative therapy 

experience, thereby selecting 
what information gets 
‘focused in’ or ‘focused 
out’ (Sween, 1998). Take, for 
example, Sarah: Sarah is a 
woman who’s lost her 
apartment, had a relationship 
breakdown, and is now back 
living with her parents. Her 
current storyline might be 
that she is worthless and 
good for nothing. This 
problem-saturated identity 
then ensures that memories 
that fit with her ‘I’m good for 
nothing’ narrative are 
highlighted and become front 
of mind. As such, experiences 
that gel with this ‘identity’ 
are focused on and linked 
together more readily. 

Narrative therapy and its 
practice aims to refocus this 
unhelpful lense. This is 
achieved through exploration 
of alternative storylines. It is 
through this exploration and 
strengthening of alternative 
storylines that narrative 
therapy helps reshape a 
person’s identity and life, or 
‘refocus the lens’, as Sween 
would say (1998). As Morgan 
(2000) notes, narrative 

I was lucky enough to attend 
a recent professional 
development event on 
narrative therapy, presented 
by David Denborough and 
run by STARTTS (NSW 
Service for the Treatment 
and Rehabilitation of Torture 
and Trauma Survivors). 

Narrative therapy explores 
the shaping moments of a 
person’s life. This includes 
the turning points, key 
relationships and particular 
memories that are not 
diminished by time or 
distance. Focus is drawn to 
the intentions, dreams and 
values that have guided a 
person’s life despite setbacks 
and challenges (Sween, 
1998). This approach is said 
to allow people to address 
the effects of traumatic 
experiences, whilst 
minimising the need for them 
to speak directly about them. 

Narrative therapy proposes 
that people use certain 
stories about themselves like 
the lens of a camera. 
Accordingly, our current 
sense of self, focus and 
perception of past memories 
and future actions are 
shaped largely by the stories 
that are currently dominant. 
The way we develop these 
stories is determined by how 
we have linked certain events 
together in a sequence and 
by the meanings we have 
attributed to them (Morgan, 
2000). 

Therefore, difficulties in one’s 
life and sense of identity may 
arise when a dominant story 
line takes hold. This occurs 
when these stories act as a 
filter for a person’s 

therapy is sometimes said to 
involve ‘re-authoring’ or ‘re-
storying’ conversations. The 
end-result when people ‘live 
out’ and ‘inhabit’ these 
alternative storylines is that 
people develop new self 
images, new possibilities for 
relationships and new futures 
(Freedman & Combs, 1996). 

David described the role of 
the therapist as the ‘rescuer 
of words’, with the therapist 
listening and guiding the 
client through exploration of 
the values, beliefs, skills and 
knowledge that are important 
to her/him or have helped 
through hard times. There is 
often a focus on how this 
skill/value/belief has made a 
difference in the past, the 
history of it (where/from 
whom did you learn/develop 
it, for how long have you 
done it), and whether there is 
a traditional/cultural 
connection with this value/
skill. The latter question in 
particular means this is an 
effective form of therapy 
when working with 
communities for whom 
culture and tradition are an 
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especially important 
component of their sense of 
identity. This includes 
indigenous Australian 
communities and a number 
of refugee community 
groups.  

A brief exploration of some of 
methodologies through which 
narrative therapy achieves 
this follows: 

Generation of collective 
documents/letters 

This involves the ‘rescuing of 
words/stories’ of values and 
experiences of a person/
group of people in the aid of 
creating a working document 
to be shared and responded 
to by a similar audience. This 
was explored in the context 
of newly arrived refugees in 
Australia with a letter shared 
by older Syrian refugees at a 
local intensive English centre 
and responded to by those 
currently attending. As David 
noted, this sharing of 
experiences and stories/
connections can be one of 
the most powerful antidotes 
to despair, with both the 
original story tellers and 
responders able to 
experience a connection and 
to feel that they have made a 

contribution to the lives of 
others. 

Externalising the problem 

This technique is best 
encapsulated with the 
phrase: ‘The person is not 
the problem, the problem is 
the problem.’ 

This can involve personifying 
the problem. For example, 
questioning or roleplaying 
‘the character’ of ‘the 
problem’, e.g. Mr Anger, Mr 
Mischief, etc. For example, a 
therapist might ask, ‘How 
does Mr Mischief manage to 
trick you?’ 

Asking questions in which we 
change the adjectives people 
use to describe themselves 
into nouns is also a valuable 
approach. For example, ‘I am 
an anxious (adjective) 
person’ could be reframed 
as , ‘How long has this 
anxiety (noun) been 
influencing you?’ 

See Introducing Sugar by 
Barbara Wingard or Little by 
Little We Make a Bundle – 
Conversations With AIDS and 
CARE for more detailed 
examples of this. 

Use of metaphors 

 There are many metaphors 
that are used to explore 
memories, connections, 
histories and journeys, and 
strengthen these 
alternative stories. These 
can be done individually or 
in a group context. Some 
include: 

 the ‘Tree of Life’; 

 the ‘Team of Life’; and 

 ‘Recipes of Life’. 

See 

www.dulwichcentre.com.au 

for more information on 
narrative therapy. 
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Research studies and 
development work on 
interventions to support 
working memory by APACS 
members, Associate 
Professor Susan Colmar of 
The University of Sydney, 
and Mr Nash Davis and Ms 
Linda Sheldon, both Senior 
Psychologists – Education 
with the NSW Department of 
Education and Honorary 
Associates within the Faculty 
of Education and Social Work 
at The University of Sydney, 
have yielded excellent 
outcomes. Memory Mates 
provides primary school 
teachers and students with a 
framework for teaching and 
learning, supported by 
targeted strategies to allow 
students to approach their 
learning independently. The 
team has published three 
articles in our journal’s 
Applied Practices’ section 
(Journal of Psychologists and 
Counsellors in Schools) and a 
booklet for teachers. Two 
additional research papers 
are either submitted or in 
progress. We have presented 
at conferences including the 
APACS National Conference 
in Adelaide. The Memory 
Mates team has been the 

recipient of a research grant 
of $21,000 through the 
former Faculty of Education 
and Social Work at The 
University of Sydney. Our 
successful grant application 
was entitled ‘Memory Mates: 
A classroom-based 
intervention to improve 
attention and working 
memory in primary aged 
students.’ We are now also 
working with a local School 
for Specific Purposes as part 
of a successful joint 
application for a grant of 
$56,000, entitled ‘Academic 
engagement for students 
with disabilities in the 
mainstream classrooms’, with 
a focus on developing 
attention and working 
memory skills in students 
with moderate to severe 
intellectual disabilities. 

Importantly, our work 
focuses on training teachers 
to support primary aged 
(typically Year 3 upwards) 
children’s use of attention 
and working memory 
strategies, named Memory 
Mates, which are introduced, 
taught and supported in their 
everyday use within the 
classroom context. In 
contrast, all studies in this 
area to date evaluate 
‘external to classroom’ 
working memory training 
programs, which are often 
computer-based and 
expensive and, as recent 
Australian research confirms, 
are not effective (Roberts et 
al., 2016). Our unique 
approach emphasises 
students’ independent use of, 
and ownership of, the 
strategies within classroom 
and home contexts, with 

teachers and parents 
supporting students in using 
the Memory Mates strategies. 

Previous research has 
suggested that low working 
memory skills are linked to 
underachievement in 
education for primary school 
children. This is because 
students with poor attention 
skills and low working 
memory can become 
overloaded with instructions 
and information, and thus 
may be  unable to cope with 
the educational demands of 
classroom learning. Our data 
has confirmed highly 
significant correlations 
between working memory 
and reading comprehension, 
maths and spelling in Year 3 
and 4 samples of students. 
To date, no other Australian 
research has examined this 
relationship. 

Findings from our large 
experimental research study 
involving over 300 students, 
confirmed that the 
intervention group students 
demonstrated a significant 
improvement in mathematics 
and spelling achievement 
when compared to the 
control group, after Memory 
Mates was implemented in 
their classrooms. 

In summary, using Memory 
Mates, students are taught 
and supported in their use of 
ten key strategies to improve 
their attention, learning and 
engagement in classroom 
activities across all key 
learning areas. Children are 
also encouraged to be self-
reflective and to employ 
some elements of meta-
cognitive awareness of their 
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own learning processes. 
Although our work focuses on 
teaching attention and 
working memory strategies 
to enhance the learning 
process; that is the ‘how’ to 
learn. It was also predicted, 
and has been confirmed, that 
students’ academic progress 
and achievements will 
improve; that is the ‘what’ of 
learning.  

We have a signed legal 
agreement between the NSW 
Department of Education and 
The University of Sydney, 
and have established a 
website: 
www.memorymates.educatio
n. All materials are free and 
downloadable, with 
appropriate copyright 
restrictions on how the 
materials can be used. 

Queries about Memory Mates 
can be directed to me, 
Associate Professor Susan 

Colmar at 
susan.colmar@sydney.edu.au 
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Psychosocial support for students from 
refugee backgrounds 

Children who flee violence 
and persecution often endure 
prolonged hardships. During 
displacement and after 
resettlement, children face 
protracted uncertainty and 
are exposed to a range of 
factors that can have a 
significant impact on longer 
term wellbeing. No journey is 
the same, however, nor are 
the range of variables that 
impact on coping and 
wellbeing. Schools are well 
positioned to provide 
support, although they are 
often left to navigate a range 
of individual, familial, cultural 
and societal factors which 
have impacted upon their 
students’ wellbeing. How 
might schools begin to 
address these issues? 

There is a relatively large 
literature that has examined 
risk and protective factors 
amongst refugee children 
and adolescents. Fazel, Reed, 
Panter-Brick, and Stein 
(2012) conducted a systemic 
review that included children 
from all over the world who 
had been forcibly displaced 
to high income countries. 
Examining a range of 

individual, familial and 
societal factors they identified 
a number of protective 
factors including high 
parental support and family 
cohesion, perceived support 
from friends, perceived 
positive school experience 
and, for those who were 
unaccompanied, foster carers 
of the same ethnicity. 
Unsurprisingly, the study 
identified a range of risk 
factors which were 
detrimental to students’ 
wellbeing; these included 
exposure to violence 
(including parental exposure, 
both pre- and post-
migration), being female, 
unaccompanied children, 
perceived discrimination, 
socioeconomic factors such 
as financial and 
accommodation instability, 
post-migration detention, 
single-parent family status 
and parental psychiatric 
problems. 

The role of schools becomes 
even more important when 
considering that post-
migration stressors are likely 
the most salient in 
determining longer term 

health and wellbeing. 
Drawing on an Australian 
data set, Chen, Hall, Ling, 
and Renzaho (2017) 
examined 2,399 newly 
arrived refugees and asylum 
seekers, looking at both pre- 
and post-migration stressors. 
While exposure to pre-
migration stressors was 
significant, it was post-
migration stressors that were 
found to have the most 
significant impact on mental 
health. Identified post-
migration stressors included 
economic stressors, 
loneliness, discrimination, 
family conflicts in Australia 
and concerns about the 
welfare of family both in 
Australia and overseas. 

What does this mean for 
counsellors and psychologists 
in schools? There is a rich 
literature that examines how 
clinicians should respond to 
trauma. This remains 
relevant and valuable when 
working with children from 
refugee backgrounds, 
however these approaches 
are not always fully equipped 
to manage the range of 
broader challenges often 
faced by refugees. The above 

...post-migration 

stressors are 

likely the most 

salient in 

determining 

longer term 

health and 

wellbeing. 
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refugee backgrounds 

research emphasises the 
importance of focusing on 
post-migration stressors 
related to resettlement 
including fundamental issues 
that may otherwise be taken 
for granted in different 
populations. Students from a 
refugee background and their 
families are at risk of having 
a range of unaddressed 
needs, both within and 
outside of the school 
environment, including 
acculturation issues, financial 
issues and social isolation. 
Thus, supporting refugee 
children and their families 
needs to take this into 
account, along with how 
strengths may be drawn 
upon to mediate impacts on 
wellbeing and adjustment. 
The literature that examines 
intervention with refugee 
children and adolescents 
suggests that, in combination 
with more traditional 
psychotherapeutic 
approaches, successful 
intervention should also 
incorporate structural 
support. For example, 
assistance with acculturation 
and adaptation, 
accommodation assistance, 
parenting and social support 
structures may be beneficial. 
This broader psychosocial 
intervention has been called 
a ‘multimodal’ approach 
(Nickerson, Bryant, Silove, & 
Steel, 2011). How this is put 
into practice can vary 
depending on a range of 
contextual factors and the 
support the student may 
need. 

There are, of course, a range 
of other considerations and 
controversies related to 

working with students from 
refugee backgrounds and 
their families. These include 
the relevance and application 
of evidence-based 
treatments, the validity of 
diagnoses across cultures and 
the use of psychometric 
assessment tools. While 
these are important 
considerations, they should 
not be barriers to providing 
tangible, meaningful support 
to those who need it the 
most. Schools are often the 
first point of contact for 
refugee families and form a 
central part of the 
community. As such, they are 
well placed to provide such 
assistance, supporting 
students from refugee 
backgrounds to become 
healthy, resilient and 
productive adults. 
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Mindfulness, paying attention and 
memory 

Mindfulness — often written, 
as it is in the following, with 
a capital ‘M’ — has been in 
our everyday lexicon for over 
a generation now and 
Rebecca Crane from the 
Centre for Mindfulness 
Research and Practice, 
School of Psychology, Bangor 
University, Wales, argues 
that mindfulness-based 
practices are in the process 
of establishing an entirely 
new field in mental health 
enquiry. 

What is clear is that we are 
in the midst of an emergent 
process of ancient 
contemplative processes 
becoming more and more an 
acceptable part of 
mainstream life. We can see 
this as a confluence of rivers 
coming together — the 
epistemologies of 
contemplative teaching and 
meditative practice, and that 
of Western-scientific method, 
medicine, and psychology 
merging to form something 
new. 

It was in the early 1990s that 
mindfulness first became 
popularised in Western 
circles of mental health 
intervention. Jon Kabat-
Zinn’s Wherever You Go 
There You Are: Mindfulness 
Meditation in Everyday Life  
(1994) was an international 
best seller. In it, under the 
heading ‘Practice Does Not 
Mean Rehearsal’, he 
famously described 
mindfulness. 

We use the word ‘practice’ to 
describe the cultivation of 
mindfulness, but it is not 
meant in the usual sense of a 
repetitive rehearsing to get 

better and better so that a 
performance or a competition 
will go as well as possible.  
Mindfulness practice means 
that we commit fully in each 
moment to being ‘present’.  
There is no ‘performance.’  
There is just this moment.  
We are not trying to improve 
or to get anywhere else. We 
are not even running after 
special insights or visions.  
Nor are we forcing ourselves 
to be non-judgmental, calm, 
or relaxed. And we are 
certainly not promoting self-
consciousness or indulging in 
self-preoccupation. Rather, 
we are simply inviting 
ourselves to interface with 
this moment in full 
awareness, with the intention 
of embodying as best we can 
an orientation of calmness, 
equanimity and mindfulness, 
right here and right now. 

Kabat-Zinn has since gone on 
to establish the Stress 
Reduction Clinic and Center 
for Mindfulness in Medicine, 
Health Care, and Society at 
the University of 
Massachusetts Medical 

School. Other descriptions/ 
definitions of mindfulness are 
similar to his: 

“Mindfulness means that 
instead of allowing the 

attention to be scattered 
amongst 101 things, it is 

directed to the experience 
that is registering now in the 

mind, the experience of being 
alive now, here, in the 
successive instants of 

existence which are all we 
actually have. For, although 

we think of our lives as 
having a history that 

stretches back to our birth 
and a future that stretches 

ahead, in point of fact all we 
ever have is the present 

moment, and in the twinkling 
of an eye we have lost it and 
are experiencing the moment 

after, and then the moment 
after that and the moment 

after that.  And each 
moment, as it recedes into 
the past, is as far beyond 

reach as the moment of our 
birth.” 

Mindfulness then means 
paying attention to the 

https://pixabay.com/en/yoga-outdoor-nature-woman-fitness-2176668/
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present in a personalised 
way, putting aside all those 
things that seem to be 
always on our mind, and 
committing ourselves to 
focusing on what is here, 
now. It is to be continuously 
present with our experience.  
How different is this — to put 
it simply/perhaps 
simplistically — to just ‘pay 
attention’. And what does 
psychology tell us about 
mindfulness and paying 
attention, and Mindfulness 
and memory? 

I’ll take my lead here from 
Dr. Jee Hyun Kim, Head of 
the Developmental 
Psychobiology Laboratory at 
the Florey Institute of 
Neuroscience and Mental 
Health, Melbourne Brain 
Centre, Heidelberg, whose 
comic explainer Explained: 
How memory works (recently 
published in The 
Conversation) neatly 
summarises what seems to 
be part of the answer to this. 

Kim starts by defining 
memory. It is the past that 
we carry around with us – 
the process by which 
different forms of information 
are encoded, stored and 
retrieved neurologically. But, 
she says, for this process to 

be effective we must first pay 
attention. In other words: the 
process of memory requires 
an additional component to 
the three just mentioned — it 
must be initiated in the first 
place by paying attention. 

This is compatible with Alan 
Baddeley’s model of the 
operations of the Central 
Executive (CE) in working 
memory. Baddeley said that 
the CE ‘decides’ [my inverted 
comas] (1) which information 
is attended to and (2) to 
which parts of the working 
memory system is 
information to be sent, before 
subsequently being dealt 
with. He gives the example of 
driving a car and talking. 
Rather than hitting a cyclist 
in front of us who is wobbling 
all over the road, it is 
preferable to stop talking and 
concentrate on driving.  The 
CE then directs attention and 
gives priority to particular 
activities; but without the 
attention in the first place, no 
encoding, storage and 
(possible) retrieval will occur. 
Thus, we might not 
remember driving from A to 
B but when we see the cyclist 
our attention is enlisted and 
from that point on we 
remember the course of 
events. 

Note here that while our 
journey from A to B is not 
remembered (even vaguely), 
we will probably recall the 
conversation we were having 
with our passenger before 
encountering the cyclist. We 
can’t attend to more than one 
thing at a time; yes, we can 
switch attention (very rapidly 
— in this case between 
conversing and driving) but 
we can only stay singularly 
attentive, as it were. 

Note too that Baddeley’s 
example makes it plain that 
we must be attentive ‘to’ 
something; Kim’s generality 
(‘attention is critical for 
initiating memory formation’) 
may be accurate but it needs, 
in my opinion, the added 
preposition. Attention is not 
an abstraction but 
substantive. Attention, too, is 
what the working memory of 
the brain responds to. 

Then Kim outlines a model of 
memory revised but derived 
from Atkinson and Shiffrin’s 
multi-store model of the late 
1968 which goes thus: 

 Working memory is what 
we are directly thinking 
about: it requires 
immediate attention; its 
duration can be measured 
in seconds; its 
effectiveness deteriorates 
with fatigue, aging and 
drug abuse. 

 When what we are thinking 
about is persistent, an 
electro-chemical potential 
is created between 
previously unconnected 
neurons (Hebb’s rule). The 
establishment of this short-
term memory requires 
sustained attention; its 
duration can be measured 

https://pixabay.com/en/head-skull-blow-resolution-resolve-2709732/
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in hours; it can be broken 
up into different units such 
as visual and acoustic 
information and can start 
to be stored as multiple 
(episodic, procedural, 
semantic, eidetic) 
subcomponents of memory 
(different from Atkinson 
and Shiffrin’s original 
model). 

 Long-term memories are 
formed when more proteins 
form into physical 
connections; ‘long-term 
memories show actual 
physical changes as 
neurons branch to create 
neural pathways.’ The 
formation of long-term 
memories requires 
sustained and intense 
attention; long-term 
memories may need 
frequent recall (as 
reinforcement), sometimes 
with emotional attachment; 
they can be measured in 
years. 

Kim makes the observation 
that today’s social media 
technologies, such as 
Snapchat, are not doing our 
memories much service.  
They are training our skills in 
switching immediate 
attention — operating only 
within the mode of working 
memory. But they do not 
require sustained or intense 
attention — prerequisites to 
short- and long-term 
memory formation. 
Furthermore, the skills we 
learn from brain-training 
apps don’t seem transferable 
to non-technological (i.e. real 
world) contexts. They don’t 
appear to improve our 
general ability to sustain 
attention or retain 
information. 

How, then, might we improve 
our memories?  According to 
Kim, by practicing 
mindfulness: ‘...mindfulness 
is really all about paying 
attention. And mindfulness 
training has been shown to 
enhance the pre-frontal 
cortical network, which we 
know is important in forming 
memory. So if attention is so 
important to memory, maybe 
we should be careful about 
what we focus our attention 
on…’ 

I’d like to suggest two 
caveats to this presentation 
of ‘mindfulness’ as ‘really 
[being] all about paying 
attention.’ One is that when 
we read Kabat-Zinn, Fontana, 
et al. carefully, it’s clear that 
mindfulness is paying 
attention in a unique way; 
one that is self-inclusive, 
which I’ve called (above) 
‘personalised.’  Dismantling a 

bomb, for example, requires 
immense ‘paying attention’, 
but this is not necessarily an 
act of mindfulness. 
Mindfulness, Kabat-Zinn 
reiterates, is ‘… about 
knowing what is on your 
mind.’ This is made plain too 
in such mindfulness 
evaluation checklists as 
Brown and Ryan’s Mindful 
Attention Awareness Scale. 

Second, mindfulness requires 
undivided attention. Take 
eating an apple for instance.  
We can be paying attention 
to what we’ are doing but 
dividing (switching) that 
attention elsewhere, such as 
by thinking of other things, 
talking, reading, watching TV, 
etc. This is not being mindful. 
Mindfulness requires 
undivided purposefulness. 

The significance of these 
caveats is that one way of 
reading Kim’s psychology 

https://www.pexels.com/photo/attention-caution-danger-forbidden-264196/
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might lead us to mistake/
confuse ‘paying attention’ in 
one or both of the ways just 
outlined with ‘mindful paying 
attention’. I trust that, given 
Kim’s authoritative position 
and responsibility, her 
research has covered these 
considerations. 

What now remains, I think, is 
to ask how mindfulness is 
practised? What must I do to 
attain a mindful mode and, 
subsequently, improve my 
memory? First, however, a 
summary: 

 It is on the cards that 
mindfulness is in the 
process of establishing a 
new mental health 
methodology and therefore 
the question of what it can 
contribute to psychology is 
worthy of investigation. 

 Following the 
understandings outlined 
above (and below), we 
know that mindfulness 
means paying attention to 
the present moment in a 
personalised and undivided 
way: it means being 
present in our experience. 

 We know that some degree 
of attention is required for 
all memory processes and 
that sustained attention 
and sustained persistent 
attention are effective in 
facilitating short- and long-
term memory formation. 

 We know that because it 
involves paying attention, 
mindfulness has been 
found by psychological 
research to be effective in 
strengthening and 
improving short- and long-
term memory; ‘Mindfulness 
training has been shown to 
enhance the pre-frontal 
cortical network, which we 
know is important in 
forming memory…’ 

To address the question of 
what I must do to practise 
mindfulness, I believe we 
need to look at the other side 
of the equation mentioned by 
Crane (above): viz. in the 
‘epistemologies of 
contemplative teaching and 
meditative practice’ of often 
non-Western traditions. 

Mindfulness (Pali = sati) is 
mentioned in many Buddhist 
texts as an essential part of 

Buddhist practice. One such 
text is the primary source, 
Maha-sati-patthana Sutta. 
The Greater Discourse on the 
Foundations of Mindfulness, 
which expands on the 
mindfulness section of the 
Buddha’s discourse on the 
Four Noble Truths (the 
foundation of Buddhism).  
Here, it is explained that to 
develop mindfulness we need 
to live ‘observing the body as 
the body, energetically, self-
possessed and mindful, 
having eliminated both the 
desire and the despair over 
the world’; and live similarly 
in regard to ‘feeling as 
feeling,’ ‘mind as mind’ and 
‘mental phenomena as 
mental phenomena.’ This 
means that we must pay 
attention to ‘the arising and 
passing’ of each existential 
factor in our waking 
experience; in other words, 
we must disciple our minds to 
follow the direction of our 
experiences as they unfold. 

And how do we cultivate 
skills in nurturing such a life-
practice?  While there is a 
myriad of ways to do this — 
usually called ‘meditation 
practices,’ which include  
reciting mantras (sometimes 
while clicking beads), 
focusing on mandalas, 
listening to ringing bowls, 
walking to and fro in a 
concentrated manner — all of 
these being religious 
practices from various 
traditions — the Buddha 
advises us to pay attention to 
our breath and from this, 
build up wider and wider self-
awareness. ‘And how, 
regarding the body, does a 
practitioner live observing the 

https://pixabay.com/en/new-age-singing-bowl-candles-478525/
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body?,’ he asks rhetorically 
towards the beginning of the 
mindfulness discourse. 

In such a case [he answers], 
a practitioner who 
has either gone to 
the forest, to the 
root of a tree, or 
to an empty 
house, sits down 
cross-legged and 
folds his legs, 
makes his body 
erect, and with 
resolve he 
establishes mindfulness all 
around him.  He breathes in 
mindfully; he exhales 
mindfully. Taking in a long 
breath, he knows ‘I am 
taking in a long breath.’  Or, 
exhaling a long breath, he 
knows, ‘I am exhaling a long 
breath.’ Or, taking in a short 
breath, he knows, ‘I am 
taking in a short breath.’ Or, 
exhaling a short breath, he 
knows, ‘I am exhaling a short 
breath.’ He trains himself 
thinking: ‘I will breathe in 
experiencing all of my body.’  
He trains himself thinking: ‘I 
will exhale experiencing all of 
my body.’ He trains himself 
thinking, ‘I will breathe in 
calming the processes of my 
body.’ He trains himself 
thinking, ‘I will exhale 
calming the processes of my 
body.’ 

Similarly, he later asks: ‘How 
does a practitioner live 
observing feeling as feeling?’ 

In this case, a practitioner 
experiencing a pleasant 
feeling knows, ‘I am 
experiencing a pleasant 
feeling.’ When experiencing a 
painful feeling, he knows, ‘I 
am experiencing a painful 

feeling.’ When experiencing a 
feeling that is neither 
pleasant nor painful, he 
knows, ‘I am experiencing a 
feeling that is neither 

pleasant nor painful.’ 

Thus, sequentially and 
cumulatively, the ‘four 
major factors in human 
experience’ are 
covered: our physicality 
(the ‘body’), our sense 
impressions and affects 
(‘feelings’), what our 
mind is immediately 

aware of both internally and 
externally (the ‘mind’), and 
phenomena in the world 
which initiate our mental 
responses, such as objects of 
care or concern (‘mental 
phenomena’). 

In all practices such as this, 
Buddhist and non-Buddhist, 
repetition of personalised 
focalisation — mindfully 
paying attention — is central.  
John Holder summarises our 
starting point: 

One begins by merely paying 
attention to phenomena as 
they arise and cease within 
one’s experience. This 
method means temporarily 
pulling back from experience 
and observing it 
disinterestedly or 
dispassionately, seeing each 
experience for 
exactly what it is 
and thereby seeing 
the full value of 
each of the possible 
responses to an 
experiential 
situation. 

And the famous 
Vietnamese 
Buddhist monk and 

author Thich Nhat Hanh 
develops it. 

In my small class in 
meditation for non-
Vietnamese, there are many 
young people. I have told 
them that if each one can 
meditate for an hour each 
day, that's good, but it's 
nowhere near enough. One 
has to practise meditation 
when one walks, stands, lies 
down, sits, and works — 
while washing one’s hands, 
washing the dishes, sweeping 
the floor, drinking tea, talking 
to friends, or whatever  it is 
one is doing. While washing 
the dishes, you might be 
thinking about the tea 
afterwards, and so try to get 
the washing out of the way 
as quickly as possible in 
order to sit and drink tea.  
But that means that you are 
incapable of living during the 
time you are washing the 
dishes. When you are 
washing the dishes, washing 
the dishes must be the most 
important thing in your life.  
Just as when you are drinking 
tea, drinking tea must be the 
most important thing in your 
life. When you are using the 
toilet, let that be the most 
important thing in your life.’  
And so on and so forth. 
Chopping wood is meditation; 

https://pixabay.com/en/face-thoughts-thought-transmission-2930503/
https://pixabay.com/en/bark-chopped-wood-firewoods-wood-1846296/
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carrying water is meditation.  
Be mindful 24-hours a day - 
not just during the one hour 
you may allot for formal 
meditation or reading 
scripture and reciting 
prayers. Each act must be 
carried out in mindfulness.  
Each act is a rite, a 
ceremony. Raising your cup 
of tea to your mouth is a rite.  
Does the word ‘rite’ seem too 
solemn? I use that word in 
order to jolt you into the 
realisation of the life-and-
death matter of awareness. 

Within traditions connected 
with different forms of 
contemplative teaching and 
meditative practice, the 
purpose of practising 
mindfulness is to foster 
within the practitioner 
varying degrees of calmness 
and mental clarity. That this 
is achievable seems to be 
established by psychological 
research — albeit in terms of 
reduction in depressive 
symptoms, stress and 
anxiety reduction, pain 
attenuation, and so on.  
Thus, while traditionally 
practising mindfulness has 
had a ‘wellbeing’ — or you 
might say, ‘spiritual’ — 
purpose, it is perceived today 
as an activity that warrants 
psychological investigation, 
and as delivering a 
‘technique’ that can be 
separated from, and used 
independently of, its 
‘religious’ origin. 

It is within this context that 
Kim’s representation sits.  
What I’ve tried to tease out 
here is that mindfulness is 
not just ‘paying attention’.  
Any ‘mindful, paying 
attention technique’ 

employed in psychological 
intervention might do well to 
explore some of the deeper 
understanding attached to 
the word mindfulness. 

Gary Rosser 

Note: The NSW Department of 
Education acknowledges — albeit 
cautiously — the therapeutic 
efficacy of Mindfulness. This can be 
read in the School Counsellor 
Manual (2011): Section 5, under 
5.4.4 Cautions Regarding 
Therapeutic Interventions. 

*My thanks for proofreading and 
suggestions to F. H-R 
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issues in popular culture 

Mental health issues are now 
often depicted and discussed 
in the media, with television 
being considered one of the 
leading mediums for 
educating society about 
mental health issues (Duaso 
& Cheung, 2002). Therefore, 
when exposing viewers to 
content that aims to educate 
and destigmatise mental 
illness, television and film 
producers arguably have a 
fundamental obligation to do 
this in a responsible and 
realistic manner. However, it 
does not always happen this 
way in reality. 

This year, two shows 
released on Netflix attracted 
comment and criticism from 
mental health advocates and 
professionals for 
sensationalising and 
‘romanticising’ serious 
mental health issues. The 
television series, 13 Reasons 
Why, began with the end of a 
young woman’s life. The 
character of Hannah Baker, a 
new student at Liberty High 
School, suicided, and the 
series chronicled both the 

lead up to, and the aftermath 
of, her action. Shortly after 
the release of the series, the 
Society of Clinical Child and 
Adolescent Psychology 
(2017) issued a statement 
indicating that, ‘while the 
show serves as a 
“conversation starter” for 
mental illness and suicide, it 
fails to demonstrate the 
availability of evidence-based 
mental healthcare’ (para.1). 
In addition, Headspace 
(Headspace National Youth 
Mental Health Foundation, 
2017) published the following 
concerns regarding the 
content of the series: 

 by providing ‘reasons’ why 
a person would suicide, the 
show suggests that suicide 
is reasonable if certain 
criteria are met; 

 the show does not 
encourage young people to 
seek help for their 
problems; adults are 
portrayed as incapable or 
unwilling to help, and the 
only experience of help 
seeking in the series is 
negative; 

 the show exposes viewers 
to a highly graphic and 
confronting suicide scene, 
which includes the method 
and means of suicide; 

 by citing people’s behaviour 
as reasons for the suicide, 
the main character is 
shown to make others feel 
responsible for her death; 

 the show portrays suicide 
as a way to ‘teach people a 
lesson’; this can trigger a 
debate about whether the 
suicide was a heroic or 
selfish act; and 

 the series gives the 

impression that the main 
character is able to witness 
people’s reactions to her 
death, thus achieving her 
desired outcome. (para. 4) 

To guide conversations with 
young people about the 
content covered in the series, 
Headspace (Headspace 
National Youth Mental Health 
Foundation, 2017) has 
provided suggestions on how 
to respond to concerns 
appropriately. Some of the 
key recommendations 
included: acknowledging 
mental health issues and the 
factors that contribute to an 
increased risk of suicide, 
exploring various support 
options, providing education 
around the complexity of 
suicide, and providing a 
reminder of the finality of 
suicide. 

The film, To the Bone, follows 
a 20-year-old woman’s battle 
with anorexia nervosa as she 
enters an inpatient facility, 
meets residents struggling 
with similar addictions, and 
recognises the strain that her 
disease has on her family. In 
a similar vein to 13 Reasons 
Why, following the release of 
To the Bone, mental health 
advocacy organisations 
released content warnings for 
the film. Psychiatrist, Dr 
Eugene Beresin, highlighted 
the following concerns 

https://www.pexels.com/photo/night-television-tv-video-8158/
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regarding the depiction of 
eating disorder treatment in 
the film: 

 recovery from anorexia 
nervosa is not solely, or 
even typically, about 
‘hitting rock bottom’ and 
finding motivation for 
change; evidence-based 
treatments exist and are 
shown to be effective when 
implemented aggressively 
and longitudinally; 

 the film perpetuates the 
myth that individuals with 
psychiatric disorders will, 
at some point, ‘see the 
light’, and recover due to a 
single transformative 
experience; while dramatic 
and wishful, emotional 
and behavioural 
change rarely occurs in this 
manner; 

 recovery from many 
disorders, and eating 
disorders in particular, 
tends to be a marathon 
rather than a sprint; and 

 psychiatrists and other 
mental health professionals 
can provide excellent and 
compassionate care for 
their patients while 
retaining appropriate 
boundaries; Earning a 
patient’s trust takes time, 
and the film conveys a 
fairly superficial and 
glamourised portrayal of 
the process of developing a 
therapeutic relationship - 
no mental health 
professional, not even the 
esteemed Dr Beckham (the 
psychiatrist in the film), 
has the uncanny ability or 
magical talent to achieve 
this goal. (Beresin & 
Derenne, 2017, para. 7) 

The Butterfly Foundation 
(2017) released the following 
content warning: To the Bone 

could be triggering and raise 
concerns for those who have 
an eating disorder, are at risk 
of an eating disorder, or have 
previously had an eating 
disorder’ (para. 3). To 
supplement this warning, 
they released a guide for 
starting conversations, safe 
viewing, and information on 
help seeking. 

Although issues surrounding 
mental health should become 
a more normalised 
conversation within society, it 
is important that mass media 
depict mental health issues in 
a responsible and realistic 
manner. As we are all aware, 
serious mental health issues 
are not romantic, they are 
not beautiful, and they are 
not trendy. Ultimately, it 
appears that popular culture 
remains focussed on 
entertainment over advocacy 
and education. As counsellors 
and psychologists in schools, 
we need to be mindful and 
aware of media content that 
may cause psychological 
distress, and address any 
potentially triggering content 
in an evidence-based 
manner. 
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Am I listening to my body? 
The CSIRO Total Wellbeing Diet 

Australians have some 
common reasons for failure 
when it comes to dieting. 
Most tend to over-think, have 
too higher expectations, and 
are anxious about failure, 
according to the CSIRO. 
Behavioural scientists, using 
data from a survey of 28,000 
Australian adults, have 
identified five types with 
distinct personality traits that 
influence our eating and 
weight loss behaviour: 

 The Thinker - 
Overthinking leads to 
stress and mood swings 
which can derail your 
eating patterns. 

 The Craver - This person's 
heightened experience of 
cravings can lead to 
overeating in a variety of 
'tricky' situations. 

 The Foodie - Food is on 
this person’s mind 24/7 – 
they love making, eating 
and experiencing it. 

 The Socialiser - Flexibility 
is essential – they won't let 
strict food restrictions stifle 
their social life. 

 The Freewheeler - 
Spontaneous and 

impulsive, these eaters 
tend to make choices in the 
here-and-now. 

Personality can play a pivotal 
role in our ability to persist 
with a healthy eating plan. 
However, when thinking 
about their eating, people 
tend to focus on nutrition and 
exercise factors, and ignore 
the behaviours and emotional 
states that influence their 
eating. 

Behavioural scientists at the 
CSIRO developed a short 
survey to help individuals 
understand how personality 

may influence their eating 
habits and weight loss 
efforts. Some of the 
questions relate to how you 
think about food and others 
relate to how you feel in 
general. It takes about 3-5 
minutes to complete the 
survey and you receive 
instant, personalised 
feedback about your diet-
type profile and the right 
strategies to manage it. 
Feedback includes: 

 a free profile describing 
your personal diet-type; 

 weight loss tips suited to 
your diet-type; 

 a personality breakdown 
showing the characteristics 
of your diet-type; and 

 information on how 
common your diet-type is. 

For more information on the 
program, visit: 

www.totalwellbeingdiet.com 

Meagan Cooke 

Immediate Past Chairperson 



 

42 

 

The Wechsler Individual 
Achievement Test – Third 
Edition, Australian and New 
Zealand Adaptation (WIAT-III 
A&NZ) was released in Australia 
in 2016. It was adapted from 
the US version released in 2009, 
so  based on a test that is 
already 7-years-old. Its purpose 
is to assess the academic 
achievement of school students 
across 8 important areas of 
learning: Oral Language, Total 
Reading, Basic Reading, Reading 
Comprehension and Fluency, 
Written Expression, 
Mathematics, Maths Fluency and 
Total Achievement. 

The WIAT-III A&NZ can be used 
to identify students’ academic 
strengths and weaknesses, to 
support their applications for 
educational services or 
placements, to help in the 
diagnosis of specific learning 
difficulties, and to plan 
educational interventions 
tailored to the needs of 
individual students. 

The test can be administered to 
students ranging in age from 4 
years to 19 years, 11 months, 

with additional US norms that 
can be used for adults aged 
from 20 years to 50 years, 11 
months. Both age-based and 
year-based norms have been 
updated and the test spans 
preschool to Year 12 students in 
Australia and Year levels 0 to 13 
in New Zealand. The WIAT-III 
A&NZ can be administered in 
traditional paper and pencil 
format or through the tablet-
based Q-Interactive version 
using two iPads. Digital scoring, 
analysis and report writing 
software is available through 
Pearson Clinical. 

There are 16 separate subtests 
for the WIAT-III A&NZ, 
compared with nine for its 
predecessor, the WIAT-II. There 
are three entirely new subtests: 
Oral Reading Fluency (passage 
reading aloud), Maths Fluency 
(speed and accuracy of maths 
calculations within 60 second for 
three basic operations – 
addition, subtraction and 
multiplication), and Early 
Reading Skills (measuring 
reading readiness skills e.g. 
sound-letter associations, 
rhyming, word beginnings and 
endings, etc.). On the WIAT-III 
A&NZ, there has been an 
attempt to separate the reading, 
writing and mathematics 
composites into subtests of 
more specific skills. For 
example, the Reading composite 
is made up of the subtests: 
Word Reading, Pseudoword 

Decoding, Oral Reading Fluency, 
and Reading Comprehension. 
The Written Expression 
composite is made up of the 
subtests: Alphabet Writing 
Fluency, Sentence Composition, 
Spelling and Essay Composition. 
And the Mathematics composite 
consists of the subtests: 
Numerical Operations, Maths 
Problem Solving and Maths 
Fluency (addition, subtraction, 
multiplication). 

Some relative advantages of the 
WIAT-III A&NZ include the 
following: 

 Administration time is 35-104 
minutes, on average. 

 It produces a wealth of 
information about academic 
skills and functioning, 
particularly when using 
conducting skills analysis and 
using the scoring software. 
For example, skills analysis of 
the reading subtests can 
identify difficulties with 
particular sounds or groups of 
sounds. 

 The use of item sets reduces 
administration time by 
exposing the student to 
moderately difficult items, 
rather than wasting time with 
items that are too easy or too 
difficult. 

 The clinician can select 
subtests and composites that 
are directly related to the 

What’s to like and not to like about the 
WIAT-III A&NZ? 

Cathy Kline 

https://pixabay.com/en/homework-quiz-school-test-exam-1735644/
https://pixabay.com/en/right-wrong-button-thumbs-up-1712994/
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referral question. 

 Audio files for standardised 
presentation of spelling and 
listening subtests are 
provided in the test kit. 

 Students’ responses can be 
audio recorded for later 
scoring. 

 There are rigorous guidelines 
and examples for scoring 
various elements of the 
written expression subtests. 

 The test has been correlated 
with the WIAT-II and WISC-V. 
The ranges of achievement 
(Average, Below Average, 
Very Low, Extremely Low, 
etc.) align with those of ability 
on the WISC-V. 

 Examiners have a choice of 
year-based or age-based 
scoring. 

 The number of passages for 
reading comprehension has 
been reduced compared with 
the WIAT-II. 

 There are reverse rules and 
weighted scoring for Reading 
Comprehension and Oral 
Reading Fluency only. 

 Growth can be measured over 
time for students who 
complete the WIAT-III A&NZ 
more than once. 

 The test helps to identify 
processing strengths and 
weaknesses that are 
impacting on a student’s 
achievement, compared with 
underachievement for other 
reasons such as missed 
educational opportunities, 
sensory issues, or intellectual 
disability. 

 The clinician can use both 
achievement-ability 
discrepancy analysis (AAD) 
and patterns of strengths and 
weakness analysis (PSW) to 
identify possible specific 
learning difficulties. 

 All areas of achievement that 

are important for identifying 
and classifying learning 
difficulties can be assessed. 

 The test has strong technical 
properties including good 
validity, reliability and internal 
consistency. 

Some relative disadvantages of 
this updated tool include the 
following: 

 Thirteen subtests need to be 
administered in order to 
obtain a Total Achievement 
score. 

 Administration can be lengthy 
depending on the student’s 
level of attention and ability. 

 Administering and scoring the 
Written Expression subtests 
can be challenging, as well as 
the student’s out of grade 
level performance for Reading 
Comprehension when reverse 
rules have been applied. 

 The A&NZ standardisation 
sample consisted of 1,360 
students, with some age- or 
year-based groups having as 
little as 6 or 7 students (e.g. 
males 17 to 19 years). 

 The WIAT-III A&NZ kit is quite 
heavy compared with that of 
the WIAT-II. 

 The kit and software are 
expensive. 

 While the test can be 
administered by a special 

education teacher or allied 
health professional, only a 
psychologist can perform the 
analysis and interpretation 
and make recommendations. 

 There are no plans to develop 
an abbreviated version of the 
WIAT-III A&NZ. 

 The back cover of the Scoring 
and Normative Supplement 
book has been known to fall 
off after two or three uses. 

 The proformas take up a lot of 
space on the student’s file, 
even if only a few subtests are 
administered (e.g. only a 
student’s mathematical skills 
are assessed). 

 The WIAT-III A&NZ can 
generally only be re-
administered after a minimum 
interval of six-months. 

 Proformas are still needed for 
Numerical Operations, Maths 
Fluency and Essay 
Composition when using  

 Q-Interactive digital 
administration system. 

Overall, the WIAT-III A&NZ 
provides highly detailed 
information about students’ 
academic achievement leading 
to more specific 
recommendations and 
interventions. If time permits, it 
is worthwhile for school 
counsellors and psychologists to 
consider giving this test battery 
in addition to a cognitive 
assessment battery when 
answering referral questions for 
students who seem to be 
struggling in the classroom with 
one or more areas of learning. 

Cathy Cline 

Former General Committee Member 

South Western Sydney 

What’s to like and not to like about the 
WIAT-III A&NZ? 

https://pixabay.com/en/right-wrong-button-thumbs-up-1712994/
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General (South Western Sydney) Meagan Cooke meagan.cooke@det.nsw.edu.au 
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Statement of receipts and payments 

for the period 

1 July 2016 to 30 June 2017 

2015-2016  2016-2017 

CBA BUSINESS TRANSACTION ACCOUNT 

$17,999.89  Balance of Bank Beginning of Year in CBA Trans Acct $9,984.26  

 INCOME  

$19,491.63  Subscriptions Received $23,558.30  

$3,099.89  Conference /Workshop Fees $8,763.20  

$2,900.00  Professional Teachers' Council $0.00  

$6,620.00  Transfer from Savers Acct $0.00  

$2,973.00  GST Received $758.00  

$35,084.52 TOTAL INCOME $33,079.50 

$53,084.41 Balance at Bank in CBA Account plus Income $43,063.76 

 LESS EXPENDITURE  

$120.00  Bank Fees $120.00  

$800.00  C'tee Meeting Expenses, AGM Catering $1,008.78  

$334.64  C'tee Travel $0.00  

  Conference / Workshop   

$1,723.85  Room Hire/Teleconferencing $6,103.50  

$2,113.62  Catering $56.50  

$650.00  Speaker Costs $6,905.80  

$1,004.00  GST $1,747.00  

$5,020.62  Newsletter and Annual $3,106.80  

$814.95  Postage Printing Stationery $819.21  

$794.32  Secretarial $0.00  

$742.50  Computer, IT & Website $2,401.47  

$25,725.00  M'ship Fees National APACS Ltd $0.00  

$3,300.00  M'ship Fees PTC $2,827.00  

$0.00  M'ship Fees Associations Forum $1,320.00  

$213.50  Grants & Sponsorship - Representing APACS $0.00  

  Carryover cheques presented $165.00  

$43,357.00 

TOTAL EXPENDITURE 

$26,581.06 
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Statement of receipts and payments 

for the period 

1 July 2016 to 30 June 2017 

2015-2016  2016-2017 

 $9,984.26 Actual CBA Bank Balance at End of Financial Year $16,482.70  

 $256.87 Minus unpresented cheques $37.94  

 $9,727.39 CBA Bank Balance less unpresented cheques $16,444.76  

     

CBA BUSINESS SAVERS ACCOUNT 

 $35,855.59 Opening Balance 1/7/16  $29,665.69 

$0.00  Plus Transfer from Term Deposit $0.00  

$430.10  Plus receipts interest $219.56  

$6,620.00  Less Transfer to CBA $0.00  

  Less Paper Statement Fee $2.50  

 $29,665.69 Closing balance in CBA Savers Account as at 30/6/16   

  Closing balance in CBA Savers Account as at 30/6/17  29,882.75 

     

NAB TERM DEPOSIT ACCOUNT 

 $37,321.44 Opening Balance 1/7/15   

  Opening Balance 1/7/16  $38,331.88 

1010.44  Plus Interest on Term Deposit 4.3.16   

  Plus Interest on Term Deposit 4.3.17 $919.97  

$0.00  Less Transfer to CBA Savers Account $0.00  

 $38,331.88 Closing Balance in NAB Term Deposit Account 30/6/16   

  Closing Balance in NAB Term Deposit Account 30/6/17  $39,251.85 
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